
 

1 |  

  

EQAVET Annual 
Network Meeting 2025 
Full summary report 

12-13 June 2025 

Venue: Warsaw, Poland 

 

 

 



 

2 |  

Table of Contents 
Introduction ........................................................................................................................... 3 

Welcoming words .................................................................................................................. 3 

Policy updates from the European Commission .................................................................... 3 

Presentation of the ‘Union of Skills’ ................................................................................... 4 

Updates on Europass mobility ........................................................................................... 5 

Learning Lab: Investing in Quality Education and Training - European Education Area VET

 .......................................................................................................................................... 5 

Presentation of Cedefop's study on key competences in VET in Europe ........................... 8 

Updates from the host country .............................................................................................. 9 

Quality Assurance (QA) systemic measures and tools refereeing to QA ............................ 9 

The role of Centre for Education Development in Quality Assurance ............................... 11 

Presentations from the OECD ............................................................................................. 11 

Leveraging artificial intelligence (AI) for curriculum and qualification development in VET11 

AI and other advanced technologies to support neurodiversity in VET............................. 13 

Workshop on the most relevant o ........................................................................................ 13 

bjectives and actions for EQAVET set out in the Union of Skills, the Basic Skills Action Plan 

and the STEM Education Strategic Plan ............................................................................. 13 

EQAVET Community development sessions ...................................................................... 14 

Topic 1: EQAVET Network for beginners ......................................................................... 14 

Topic 2: Reflection on the EU activities to be organised by the EQAVET Network post-

2026 ................................................................................................................................ 15 

The EQAVET Network Communication Strategy 2024-2026 ............................................... 16 

Lessons learned from peer reviews at system level ............................................................ 17 

Highlighting the work of four NRPs in the previous year ...................................................... 19 

Outcomes of the study on ‘Data Use in Quality Assurance’ ............................................. 19 

Erasmus+ project Digital Peer Review for Green and Digital VET ................................... 20 

Aligning the quality management approach of formal VET institutions and their dual 

training providers ............................................................................................................. 21 

Learner Voice in further education and training (FET) ..................................................... 22 

Meeting close ...................................................................................................................... 23 

 

  



 

3 |  

Introduction  

The 2025 EQAVET Annual Network Meeting was organised by the European Commission 

and the EQAVET Secretariat and took place in Warsaw, Poland. During the meeting, DG 

EMPL presented the Union of Skills, the Action Plan on Basic Skills and the STEM Education 

Strategic Plan and actions relevant for VET, as well as an update regarding Europass Mobility 

and the Learning Lab. The host country gave an overview of QA in VET in Poland, with a focus 

on systemic measures and the role of the Centre for Education Development. The Network 

had the opportunity to discuss new developments related to quality assurance (QA) in VET, 

particularly QA in CVET, AI and VET and key competences, through a combination of 

interactive sessions, panel discussions and presentations.  

The meeting was attended by 64 representatives from the 25 EU Member States and from 7 

non-EU countries (Albania, Georgia, Kosovo, Republic of Moldova, Serbia, Republic of North 

Macedonia and Ukraine). The European Training Foundation (ETF), Cedefop and the 

Organisation for Economic Co-operation and Development (OECD) were also represented. 

Welcome 

Koen Bois d’Enghien, DG EMPL, European Commission, opened the meeting by 

highlighting that skills and vocational education and training (VET) are high on the political 

agenda of the new European Commission, recognising them as key drivers of 

competitiveness. He referred to the Communication on the Union of Skills, adopted on 5 March 

2025, as the key instrument to guide efforts in the field of VET. He also recalled the adoption 

of the Competitiveness Compass in January 2025, which outlines inter alia a strategic path for 

the EU to become a leader in technology manufacturing. He also stressed the importance of 

building resilience through the EU Preparedness Union Strategy, an initiative comprising 30 

actions designed to strengthen the EU's capacity to respond to future crises, including health 

and geopolitical challenges. Notably, Action 29 focuses on the education and training sector. 

He concluded by noting that the European Pillar of Social Rights (EPSR) is being reinforced 

through a new action plan, which will contribute to shaping  employment and social policy over 

the next five years and support progress towards the EU’s 2030 targets for education and 

employment. 

Beata Dziemińska-Skowron, on behalf of Piotr Bartosiak, representing the Ministry of 

National Education opened the ANM by outlining their commitment to enhancing vocational 

excellence through collaboration with industry partners and the strategic support needed for 

quality standards. She highlighted the importance of systemic approaches and the role of 

EQAVET indicators and criteria in fostering comprehensive self-assessment frameworks for 

VET schools. Małgorzata Szeja, from the Centre for Education Development (CED) 

acknowledged that the CED, established in 2010, focuses on enhancing the quality of 

education in Poland, including VET, through expert contributions, teacher training, and best 

practice exchanges. 

Policy updates from the European Commission 

Following the welcome from the European Commission and the Polish hosts, representatives 

from DG EMPL and DG EAC, European Commission, the ETF and Cedefop presented recent 

policy developments relating to quality assurance in VET. 

https://commission.europa.eu/topics/eu-competitiveness/union-skills_en
https://education.ec.europa.eu/document/action-plan-on-basic-skills-legal-document
https://education.ec.europa.eu/focus-topics/stem
https://education.ec.europa.eu/focus-topics/stem
https://europass.europa.eu/en/work-europe/mobility
https://education.ec.europa.eu/focus-topics/improving-quality/learning-lab
https://employment-social-affairs.ec.europa.eu/document/915b147d-c5af-44bb-9820-c252d872fd31_en
https://commission.europa.eu/topics/eu-competitiveness/competitiveness-compass_en
https://ec.europa.eu/commission/presscorner/detail/en/ip_25_856
https://employment-social-affairs.ec.europa.eu/european-pillar-social-rights-20-principles_en
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Presentation of the ‘Union of Skills’  

Koen Bois d’Enghien, DG EMPL, European Commission presented the Union of Skills, 

which seeks to ensure that all working-age adults have access to the education and training 

needed to navigate technological, demographic, and sectoral changes. It also addresses 

labour and skills shortages while supporting sustainable growth and social cohesion across 

the EU. This strategy focuses on helping individuals build strong foundational skills, engage 

in lifelong learning, and pursue upskilling and reskilling opportunities. It also promotes talent 

mobility within the EU to fully leverage the single market. Achieving these goals will require 

close coordination among key stakeholders, including public authorities, social partners, 

employers, and education and training institutions. 

Koen Bois D’Enghien further emphasised key actions under the "Building Solid Foundations 

through Education and Training", showcasing the EU’s dedication to enhancing basic skills, 

digital readiness, and STEM education. Central to this effort is the Basic Skills Action Plan, 

which provides targeted support in literacy, mathematics, science, digital skills, and citizenship 

education, including a pilot basic skills support scheme to aid underperforming students. By 

2030, the aim is to reduce underachievement in basic subjects to below 15%, and to ensure 

that at least 15% of learners reach top performance levels. 

Additionally, the 2030 Roadmap for Digital Education and Skills provides guidance for national 

digital education policies, ensuring equitable access for all. The Artificial Intelligence (AI) in 

Education and Training Initiative introduces an AI literacy framework to promote responsible 

and effective use of AI in classrooms. To address declining performance and gender 

disparities in STEM, the EU's STEM Education Strategic Plan sets new targets for 2030, 

including increasing VET student enrolment in STEM to at least 45% (with 25% female), 

tertiary STEM enrolment to 32% (40% female), and ICT PhD students to 5% (33% female). 

The session also explored how initiatives such as the European Strategy for VET and the EU 

Teachers and Trainers Agenda aim to improve the attractiveness, inclusiveness, and 

relevance of vocational education and teaching careers to the labour market. Specifically, the 

role of Centres of Vocational Excellence (CoVEs) and the European Alliance for 

Apprenticeships (EAfA) was discussed in connection with the STEM Action Plan. CoVEs are 

expected to contribute through joint programmes and short courses in STEM, while the EAfA 

will support the exchange of best practices and stakeholder engagement to boost the 

participation of girls and women in STEM apprenticeships. As part of the efforts to strengthen 

education and training, several targeted actions were presented focusing on enhancing basic 

skills, digital competence, and skills portability in vocational education and training (VET). 

Upcoming guidelines will support the integration of literacy, numeracy, digital, and citizenship 

skills into VET curricula, complemented by effective teaching approaches such as problem-

solving and scenario-based learning. A toolkit for embedding basic and digital skills in 

apprenticeships is planned for 2026, alongside peer-learning initiatives on innovative 

community learning spaces for adult education. The updated DigComp 3.0 framework will 

address more in detail AI competences to promote a unified and relevant view of digital literacy 

across the EU. In parallel, the use of micro-credentials is likely to expand, particularly for adult 

apprenticeships and those outside the labour market, supported by a dedicated toolkit due by 

end-2025. The Skills Portability Initiative will aim to enhance the visibility and recognition of 

qualifications, with a pilot for a European VET diploma/label expected in 2025–2026. 

Continued investment in Centres of Vocational Excellence (CoVEs) is foreseen through 2029. 

Finally, the new European VET strategy will prioritise attracting, developing, and retaining 

https://commission.europa.eu/topics/eu-competitiveness/union-skills_en
https://education.ec.europa.eu/document/action-plan-on-basic-skills-legal-document
https://education.ec.europa.eu/focus-topics/stem
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talent, with a strong emphasis on internationalisation as part of the broader Union of Skills 

agenda. 

Updates on Europass mobility 

Céline Jambon, DG EMPL, European Commission presented an update on Europass 

Mobility which was revised for the first time since 2004 by a project group set up in 2023. The 

new template was launched in 2024 as a full master document incorporating short and long 

mobilities, blended mobility, Erasmus+ and non-Erasmus+ mobilities, as well as volunteering. 

The template can be used both for pre mobility (learning agreement) and post mobility (record 

of the learning outcomes of a mobility). The user guidance was also updated based on 

feedback. 

The new template is a ‘master’ template integrating all sections and options needed at 

preparation or documentation stage. As pre and post mobilities are combined, the 

document becomes more consistent. However, only one signature is now necessary for the 

post-mobility documentation whereas signature requirements for pre-mobility remain 

unchanged in the context of Erasmus+. Several options are possible to share learning 

outcomes (e.g. European key competence framework for lifelong learning or a combination of 

learning outcomes with ESCO skills - the multilingual classification of European Skills, 

Competences, Qualifications and Occupations). As not all fields are relevant for each 

recipient, the European Commission encourages each organisation to make use of the 

flexibility of the template to create a document fit for their purposes with only relevant options 

and sections for the given activity/participant.  

No new IT development is expected from Member States in order not to interfere with tools 

already created by many countries. The new feature in Beneficiary Module for the preparation 

of the pre-mobility document has been launched in March 2025 and will be continuously 

improved based on user feedback. Translation of the template has been possible thanks to 

Erasmus+ National Agencies. A digital credential module for post-mobility will also be 

developed, starting late 2025.  

Learning agreements are created as a result of cooperation between sending and hosting 

organisations, with involvement from participants depending on the type of activity. Two 

processes exist for the development of the post-mobility document depending on whether the 

mobility is under Erasmus+ or not. For non-Erasmus+ mobilities, National Europass Centres 

are in charge of telling the European Commission who should have access to the template in 

their country. While for Erasmus+ mobilities, the ecosystem is more controlled. Learning 

agreements can be issued in the Beneficiary Module. A mechanism will be in place to 

incorporate data from the pre-mobility stage and limit the process to updating information at 

post-mobility stage. Once the document is ready, users will receive it and will be able to share 

with employers from their Europass wallets. 

 

Learning Lab: Investing in Quality Education and Training - European 

Education Area VET 

Rossella Cravetto, DG EAC, European Commission presented the Learning Lab initiative 

which promotes policy evaluation practices in the EU to improve the effectiveness and 

efficiency of spending in education and training and the impact of policies. The objective 

is to understand what works, what does not and where there is room for improvement by 

https://europass.europa.eu/en/news/europass-mobility-updated-template-and-steps-towards-digitalisation
https://education.ec.europa.eu/focus-topics/improving-quality/learning-lab#Evaluations
https://education.ec.europa.eu/focus-topics/improving-quality/learning-lab#Evaluations
https://education.ec.europa.eu/focus-topics/improving-quality/learning-lab
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promoting specific evaluation methods that identify causal effects between specific actions 

and results. 

The Learning Lab covers all education levels from early childhood education and care to adult 

education and targets policymakers and education and training practitioners at local, regional 

and national level as the competency for education varies from a country to another. 

Participation in the initiative is done on a voluntary basis.  

The Learning Lab was launched in 2022 as a key initiative under the European Education 

Area. In 2024, the Council of the EU adopted Council Conclusions on promoting evidence-

informed policy and practice in education and training to achieve the European Education 

Area, which included a specific chapter on the Learning Lab and suggestions to improve the 

initiative. The Learning Lab also addresses the concerns raised in Mario Draghi’s report on 

the future of European competitiveness about in the low performance of education and training 

systems around the EU, and answers the call for systematic evaluation of education and 

training investments. This is the reason why there is a specific reference in the Union of Skills 

to commit to evaluate the quality of the investment in education and training via the Learning 

Lab. 

The Learning Lab has two main sets of activities: 

• Activities in collaboration with Member States: general training courses for all 

Member States (online) as well as in person training courses targeted to a specific 

Member State and its needs; a community of practice to encourage mutual learning 

and the sharing of best practices; customised technical support to evaluate policy 

initiatives (e.g. to draft tender specifications for an evaluation); counterfactual impact 

evaluations of education policies carried out by the European Commission upon 

request; and  country reviews in collaboration with the OECD to evaluate the adequacy 

of Member States’ frameworks for evaluation; and  

• Analytical and research activities carried out by the European Commission: in 

depth-analyses of the literature (including meta-analyses) on policy evaluation; 

repository of studies using counterfactual impact evaluation methodologies to support 

their dissemination; dedicated calls under Horizon Europe to support the research 

community in this exercise; and the development of a network of evaluation providers 

and expertise centres in the EU to encourage collaboration. 

To date, the European Commission has organised two general online training courses, five 

tailored training courses for Portugal, Ireland, Belgium-fr, Malta and Latvia and four community 

of practice meetings. An evaluation is currently ongoing with Lithuania, customised technical 

support has been provided for Luxembourg, Latvia and Slovakia, and the OECD has 

organised a country review in Ireland. The European Commission also organised a launch 

event for the Learning Lab, produced five analytical reports, launched three Horizon Europe 

calls and set up a Teams channel for the community of practice. More activities are upcoming, 

notably two additional tailored training courses for Malta and Portugal. A second call for 

evaluations is running until September 2025 for Member States to request an evaluation of 

one of their education and training policies by the European Commission. The repository of 

studies will be available towards the end of 2025 and two additional Horizon Europe calls are 

currently open until mid-September. 

ETF’s work on Quality Assurance  

https://education.ec.europa.eu/focus-topics/improving-quality/learning-lab
https://education.ec.europa.eu/focus-topics/improving-quality/learning-lab


 

7 |  

Mounir Baati, European Training Foundation (ETF), presented the European Training 

Foundation’s Quality Assurance diagnostic tool. The tool aims to engage partner countries in 

a comprehensive review of their QA systems, steer ETF policy advice activities, and support 

mutual learning. Inspired by the EQAVET framework and the European Framework for Quality 

and Effective Apprenticeships, the tool provides a clear framework to assist vocational skills 

providers in collecting and interpreting relevant evidence against criteria related to vocational 

excellence. The pilot phase in Armenia and Serbia helped fine-tune the tool, revealing that 

provision is the best QA area while data collection remains the most challenging. 

The presentation also highlighted the implementation phases of ISATCOVE, an international 

self-assessment tool developed by ETF to enhance the standards of vocational education 

and support institutions. The tool categorizes 23 criteria into three dimensions: teaching and 

learning, partnership and cooperation, and governance and funding. Additionally, the 

presentation discussed the Committed to Excellence Badge and Certificate, which gives 

visibility to VET providers actively engaged with the ISATCOVE process, and the Vocational 

Excellence Certificate, awarded to providers demonstrating high levels of excellence across 

a broad range of criteria. The registry of certified vocational excellence providers was also 

mentioned as a platform for showcasing certified providers. 

Cedefop’s presentation on a study on ensuring quality in a changing 

CVET landscape   

Anthie Kyriakopoulou, Cedefop, presented the planned Cedefop study on ‘Quality 

assurance in formal CVET’ which is expected to provide new evidence to enhance 

understanding of quality assurance (QA) approaches and mechanisms in formal Continuing 

Vocational Education and Training (CVET). The study will explore the evolving landscape of 

CVET and its implications for QA arrangements; it will draw on literature reviews and field 

research, following a qualitative research approach. The study will examine key priorities such 

as the growing significance of lifelong learning, the blurring boundaries between Initial 

Vocational Education and Training (IVET), CVET and VET at higher levels, as well as the rise 

of micro-credentials. 

Between 2009 and 2025, major European initiatives were launched that demonstrate a 

sustained European commitment to enhancing quality in vocational education and training. 

These policies included the introduction of the European Quality Assurance Reference 

Framework for VET (EQAVET) in 2009, the European Skills Agenda (2016/2021), and the 

2020 VET Recommendation. Later this year (2025), under the Danish Presidency, the 

Herning Declaration is expected to be formally adopted; this major European policy initiative 

will focus on reshaping vocational education and training (VET) and skills development 

across the EU, building on previous frameworks like the Osnabrück Declaration.  

The planned study will place strong emphasis on adult participation in lifelong learning, to 

explore how recent policies and action plans at the European level are supporting more 

inclusive access to education and upskilling opportunities for adults. This shift reflects the 

changing nature of vocational pathways and the increasing importance of continuing 

education throughout life. Previous research shows that there are a range of QA approaches 

used in CVET across Europe, showing how different systems are working to reduce 

fragmentation and increase coherence. Examples include comprehensive national QA 

frameworks, use of self-assessment and/or external evaluation, and flexible models that 

allow providers to adopt approaches suited to their context. 
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The growing relevance of micro-credentials in the VET sector will be another key focus of 

the study. Different implementation scenarios and features will be explored, to provide 

evidence on how micro-credentials can complement formal qualifications and respond to 

evolving labour market needs. The study will explore how micro-credentials are quality-

assured and to which extent learning outcomes approaches are integrated to support trust 

between different learning methods and providers. 

Overall, the study will aim to map and analyse QA arrangements in formal CVET, provide 

empirical evidence, and better understand impact of the complex and changing nature of 

vocational training systems on quality assurance Through comparative research and 

stakeholder engagement, it is expected that the study will also identify a set of enabling factors 

that support the development of effective, systematic QA approaches in formal CVET. 

Presentation of Cedefop's study on key competences in VET in Europe 

Veronika Leiner, Cedefop, presented Cedefop’s research activities on key competences in 

VET in Europe, in a context where purely occupation-specific skills are not sufficient for 

VET learners evolving in today’s fast-paced environment to adapt to new life situations and 

career shifts, manage change, take initiatives and risks, innovate and engage in further 

learning. Key competences for lifelong learning are various and can include literacy, STEM, 

digital competence, citizenship, entrepreneurship, cultural awareness and expression, 

multilingualism, environmental awareness, health and financial literacy. The European 

Commission Action plan on basic skills seeks to address insufficiencies in basic skills, 

especially in VET (see above the section on EU policy updates). 

Cedefop started a project on key competences in VET in 2016 which is carried out in three 

phases of research with production of evidence-based policy advice: 

• Digital, multilingual and literacy competences (2017-2020): The research focused 

on initial upper secondary VET (mainly EQF 4) in 35 systems in EU28, Iceland and 

Norway. The study targeted three VET programmes (school- and work-based) per 

country in the sectors of construction, manufacturing and accommodation/food. Many 

policy initiatives aimed at developing digital, literacy, and multilingual competences 

https://www.cedefop.europa.eu/en/publications/5578
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were identified in the countries between 2011-2018 with a predominance of digital 

competences as the fastest growing area for policies. 

• Entrepreneurship competences (2021-2024): the research aimed at supporting 

policymakers, social partners, VET providers and other stakeholders with new 

evidence on how entrepreneurship is embedded in VET. The research intended to 

assess the suitability of the current VET entrepreneurial ecosystems to facilitate 

acquisition of the related necessary competences, as well as policies, methods, 

tools and approaches needed to best support the inclusion of entrepreneurship 

competence in VET. In this second phase, the research team visited 48 VET providers 

including companies in 8 Member States, carried out interviews with relevant 

stakeholders (policymakers, VET experts and social partners; VET provider 

managers; teachers and trainers; VET graduates), but also organised learner focus 

groups. Several paradoxes were identified during the research, as entrepreneurship 

is a complex concept which can be interpreted in several manners (e.g. business 

creation vs vehicle to build teamwork and innovativeness). A broad policy definition 

does not always reflect the practice, which can hinder the embedment if this 

competence for students. 

• Citizenship (2025-2027): the third phase of the project is currently taking place in a 

context of decline in democracy and active citizenship in the EU, where there is a 

research gap on the topic in IVET and limited priority given to citizenship education in 

current VET programmes. The study will focus on two main questions to assess 

whether citizenship education is well integrated in school- and company-based IVET; 

as well as identify strengths and opportunities of EU-level activities to promote 

citizenship competences in VET. 

Updates from the host country  
The updates from the host country provided valuable insights into the recent advancements 

and initiatives in vocational education and training (VET) in Poland, including detailed quality 

assurance measures, systemic tools, and community-building efforts aimed at enhancing the 

standards and effectiveness of VET in Poland. 

Quality Assurance (QA) systemic measures and tools refereeing to QA 

Beata Dziemińska-Skowron, Ministry of Education shared a presentation on quality 
Assurance in the Polish Vocational Education and Training. The presentation outlined the key 
features and mechanisms of quality assurance (QA) in the Polish vocational education and 
training system (VET). It highlighted the importance of VET core curricula, external 
examinations, and the involvement of social partners in ensuring high standards of education. 
Additionally, the presentation discussed the legal basis for systemic QA tools and the role of 
pedagogical supervision as the primary QA tool. 

Furthermore, the presentation introduced the Integrated Qualifications System and the 

nationwide network of Sectoral Skills Centres,, which implement the concept of Centres of 

Vocational Excellence (CoVEs). It also covered the Integrated Education Platform and the 

Digital VET platform (Infozawodowe), which aims to enhance the accessibility and 

effectiveness of vocational education. 

In addition to these systemic measures, Poland is developing QA standards as tools to be 

used by schools on a voluntary basis. The aim is to continue developing this tool, while 

ensuring that there are systemic measures embedded in legal regulations to guarantee quality 

https://www.cedefop.europa.eu/en/publications/5600
https://www.cedefop.europa.eu/en/tools/timeline-vet-policies-europe/search/28490
https://www.gov.pl/web/edukacja/branzowe-centra-umiejetnosci
https://zpe.gov.pl/
https://infozawodowe.men.gov.pl/
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education. The system requires procedures to comply with and standards to aim at, making it 

effective, accurate, and qualitative. 

The implementation of graduate tracking, forecasting demand for employers in vocational 

occupations at regional and national levels, is used by policymakers to shape education 

policies effectively. 

The presenter also outlined the key mechanisms of Quality Assurance in Poland, including: 

• Standardised system of VET core curricula: Applied both for IVET and CVET, and 

to every VET occupation (238 occupations, with 271 qualifications, as some 

occupations have two qualifications, e.g. technical occupations, medicine, high 

technology). Learning outcomes are described using knowledge skills and 

competences. Additionally, information on the education and training conditions is 

provided (e.g. tools, practical training targets, number of hours and location of work 

placement). Core curricula are co-designed with sectoral representatives and experts 

from the labour market. The Ministry of Education is developing a project on sectoral 

agreements, recruiting experts to update the core curricula and add new skills and 

additional tasks required by the market for VET occupations. 

• External examination: Conducted for each occupation separately, constitute uniform 

assessment standards based on verification criteria of learning outcomes described in 

VET core curricula. Each examination is divided into two parts: a written part assessing 

theoretical knowledge and an oral part to check the execution of practical tasks. VET 

examination is an obligatory condition for VET student’s promotion. 

• Social partner involvement: Direct influence of employers and employers’ 

organisations on the development of VET at national, regional and provider level. 

Incentives for employers to cooperate with schools, such as tax reductions. 

A significant emphasis is placed on cooperation with social partners, especially employer 

organizations. Legal regulations include many provisions that encourage and incorporate 

social partners in the implementation and development of VET. Employers are encouraged to 

co-design curricula, introduce new occupations in the VET system, and introduce 

qualifications. At the school level, employers are welcome to cooperate in the implementation, 

co-develop school programs, and participate in practical VET through work placements and 

apprenticeship schemes (IVET, CVET, sectoral schools). This close collaboration with 

industry helps ensure that students entering the labour market have specific qualifications and 

anticipates changes through collaboration with employers. 

The system is designed to be permeable, enabling learners to move within and across it, with 

flexible VET pathways that can adapt to the changing abilities or interests of students. Career 

guidance is emphasized as an important tool to help pupils from early levels, students up to 

upper secondary level, and adult learners make well-informed decisions about their future 

professional development. 

Poland aims to create 120 sectoral skill centres across the country, working in four areas with 

a close link between employers and education. These centres will facilitate the transfer of 

technology and knowledge from higher education institutions and sectoral partners to VET, 

ensuring the upskilling and reskilling of learners of all ages, teachers, adults, and employees. 
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The role of Centre for Education Development in Quality Assurance 

Magdalena Płotczyk, Centre for Education Development (CED) explained the role of 

Centre for Education Development (CED) in Quality Assurance in the Polish Vocational 

Education, focusing on the initiatives and efforts made in enhancing the quality of vocational 

education in Poland. The presentation highlighted the creation of sharing communities where 

teachers and stakeholders can exchange best practices and experiences in various fields to 

improve vocational training programmes and teacher competences: 

• Community in VET: These communities aim to improve teachers' competencies 

through the exchange of best practices and the enhancement of VET programmes. 

• Centres of Teacher Professional Development: These centres facilitate 

cooperation, allowing representatives to learn from the experiences of their colleagues 

from other centres. 

• Unique Professions: The focus here is on supporting the didactic process and 

promoting unique professions.  

• Career Counsellor: The focus here is on supporting career counsellors and learners 

through useful tools, promoting lifelong learning, disseminating information on paths of 

professional development and others information.  

Additionally, the presentation highlighted the aims of these sharing communities, which 

include improving the offer of national teacher institutions, adjusting the offer to meet the 

professional development needs of teachers, and supporting the didactic process by providing 

access to educational materials. The presentation also covered the role of career counsellors 

in promoting lifelong learning and disseminating information on professional development 

paths. Furthermore, it emphasized the importance of cooperation with labour market 

representatives and the digitalisation of vocational education through the creation of digital 

educational aids and professional development offers for teachers. 

The CED offers a variety of information, including updates on recent developments, 

opportunities for collaboration between labour market representatives and educational 

institutions, and publications on quality standards in vocational education, as detailed in their 

document titled "Standards of Quality in Vocational Education." This publication covers ten 

different standards relevant to various areas of vocational education, in alignment with the key 

goals of the Osnabrück Declaration and the documents and legal regulations including 

European recommendation on EQAVET framework. 

Moreover, the CED actively supports digital engagement through several platforms. It 

manages sharing communities via the Moodle platform, serves as the content administrator 

for the Integrated Educational Platform (ZPE), and creates and disseminates information 

through the Digital VET platform (Infozawodowe), supporting access to educational and 

vocational resources. 

Presentations from the OECD 

Leveraging artificial intelligence (AI) for curriculum and qualification 

development in VET 

Shinyoung Jeon, OECD, reflected on preliminary insights from OECD research on leveraging 

artificial intelligence (AI) for curriculum and qualification development in VET. Developing and 

https://www.cedefop.europa.eu/files/osnabrueck_declaration_eu2020.pdf
https://zpe.gov.pl/
https://infozawodowe.men.gov.pl/
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updating VET programmes is a demanding and lengthy process that needs to be based 

on joint agreements between education and training and labour market stakeholders. 

According to an ongoing survey targeting policymakers, the process takes up to three years 

in OECD countries. While the duration can be shorter in some countries, due to the high 

number of qualifications currently in need of an update, substantial resources have to be 

mobilised. Moreover, the implementation of the changes following the update takes additional 

time. This situation led countries to ask the OECD for support. 

VET qualifications need to reflect and respond to the digital transition. Digital 

competences are integrated in the VET curriculum of many countries, but some are still 

lagging behind. In 16 OECD countries, digital competences are integrated as a transversal 

competency, and in two countries digital competences are a distinct compulsory subject area.  

AI skills are increasingly requested from VET graduates on the labour market, notably in ICT 

and manufacturing. While AI has an impact on the frequency of which updates to qualifications 

and curricula are needed, it can also provide tools to support the development of these 

updates; for instance by helping with data collection and analysis, structuring content, revising 

and updating the content. AI assisted tools can also analyse trends to check the relevance of 

occupations based on market fluctuations. 

However, concerns and uncertainties remain on the role of AI in the VET programme 

development process, including regarding its effectiveness or the need to train staff using AI. 

The OECD project focuses on ways to overcome these challenges as well as to support and 

inform stakeholders about the capabilities and limitations of AI insights, based on research in 

nine countries. The report and guidelines with policy recommendations will be published in 

June 2026. 

The OECD is also carrying out a study providing a specific example in Ukraine on how 

innovative technologies can transform VET. The research focuses on the context and potential 

for digital technology in VET in the country and aims to provide international examples of policy 

and practice (e.g. English CICI The Careers Chatbox, Swiss learning platform for dual VET 

Realto), as well as policy insights on VET in Ukraine. Technologies can mainly help in four 

strands of action: 

• Engagement of learners and employers, matching of individuals and training; 

• Training with the provision of safe, efficient and personalised training with tracking 

progress and improvement of access; 

• Assessment and certification of learner skills, evaluation of training needs and 

outcomes; 

• Management with the facilitation of information exchanges, streamlining of 

administrative tasks. 

The project conveys three main policy messages:  

• Technology advancement and integration in VET requires a strategic approach, 

investment and collaboration. Public policy support is needed to establish an enabling 

environment, but also private sector support. 

• Technology and pedagogy should go together. VET providers and teachers need 

teaching practice support and capacity building to embrace the use of advanced and 

innovative technologies. 

https://cicichat.co.uk/
https://www.realto.ch/#/
https://www.realto.ch/#/
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• Ensuring the responsible, ethical and secure use of technology and the data 

generated by the use of technology is key to transforming VET. 

AI and other advanced technologies to support neurodiversity in VET 

Patricio Ruedi, OECD, presented preliminary insights from a third OECD study on good 

practices and recommendations on how AI and other advanced technologies (AT) can 

support learners with attention deficit hyperactivity disorder (ADHD), autism spectrum 

disorder (ASD) and learning disabilities in VET. The study focuses on five dimensions: the 

potential of AI and AT, the current use of AI, barriers to an effective use of AI and AT, risks 

linked to AI and AT and policy and regulation. 

AI and AT can enable personalised learning, psychosocial support, support teachers and 

trainers, as well as favour early detection of learning difficulties. A variety of AI and AT tools 

are used by teachers and students in different environments, but adoption remains at an 

early stage both in terms of reach and depth of use. Barriers to an effective use of these tools 

include tool overload and misinformation, the existence of fragmented systems, the lack of 

educator training as well as cost and procurement issues. The use of AI and AT involves 

risks such as data privacy, lack of transparency and over-reliance. Recommendations to 

address these main risks and barriers comprise applying existing frameworks (e.g. GDPR), 

developing inclusive design, funding inclusive pilots and supporting teacher training. 

Workshop on the most relevant objectives and actions for 

EQAVET set out in the Union of Skills, the Basic Skills 

Action Plan and the STEM Education Strategic Plan 

Participants were invited to reflect on the four following questions: 

• To which of the proposed objectives or actions in the Union of Skills Communication 
could EQAVET provide the most added value?  

• How can the EQAVET Network contribute to the deliverables stated in the Basic Skills 
Action Plan (guidelines on enhancing basic skills in VET)? 

• How can EQAVET support the objectives of strengthening mutual trust, enhancing the 
transparency and comparability of learning outcomes and qualifications, and 
improving quality assurance in cross-border mobility for learning and work? 

• The Union of Skills puts a lot of emphasis in upskilling and re-skilling, including CVET. 
In your view, how does that influence the need for more pronounced QA approaches 
in CVET? 

Key outcomes included: 

• The EQAVET framework, methodology and experience could be utilised to map 

the quality assurance needs related to basic skills. This could lead to the development 

of ‘sub’-frameworks, specifically addressing QA requirements related to basic skills 

(incl. digital skills and citizenship skills).  

• EQAVET indicators could be further utilised. For instance, indicator 6 on utilisation 

of skills at the workplace could be disaggregated for different types of skills such as 

basic skills, vocational skills, citizenship skills etc. Sharing and discussing national 

monitoring results against indicator 7, unemployment rate in the country, and 9, 
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mechanisms to identify training needs in the labour market, could also be used to look 

into labour mobility and skills portability in sectors with skills needs.  

• While the Union of Skills’ pillar on upskilling and reskilling is addressing IVET and 

CVET together, most of the current focus in Member States relate to IVET. A stronger 

focus on CVET is needed to foster a culture of CVET in countries where it is less 

predominant. This includes supporting companies in finding talent and competent 

staff, but also in assessing workers’ current skills sets and identifying potential gaps. 

• The Network can contribute at the policy level with national policy strategies and 

infrastructures, but also at practice level by further promoting, implementing and 

adapting existing tools to meet new trends. 

• Micro-credentials could be further prioritised. The Network could set common QA 

tools and support the sharing of good practices in this growing area. Micro-credentials 

could help to address the need for AI and AT skills. 

• The Network could also contribute to the discussions of an EU VET diploma 

from a quality assurance perspective, for instance by contributing to the development 

of appropriate quality assurance measures. The preparation of such an initiative 

should be in cooperation with labour market stakeholders and public authorities to 

ensure a common understanding and encourage its use once available. 

• Mutual learning activities should be widely available, for the Network and its 

stakeholders. Peer Learning Activities should be organised, and peer reviews have 

proven to be an effective quality assurance instrument for national QA policy and 

practice.  

EQAVET Community development sessions 

Topic 1: EQAVET Network for beginners 

During this session, EQAVET network members who recently joined the network had an 

opportunity to get an introduction to the concept and objectives of EQAVET, and discuss the 

key developments on EQAVET since its introduction in 2009. The EQAVET Secretariat gave 

an overview of the EQAVET framework, including the 10 indicators, the indicative descriptors 

and the quality assurance cycle ‘Planning – Implementation – Evaluation – Review’. Progress 

with the implementation of EQAVET was discussed, with a special focus on the role of the 

EQAVET Network. The presentation highlighted that the recurring survey of the national 

reference points (NRP) for quality assurance carried out by the EQAVET Secretariat shows 

that the quality assurance cycle is very popular and widely used across countries, and that all 

10 EQAVET indicators are used at the system level, albeit to a different extent: the outcome 

indicators are used less frequently. At the provider level, most indicators are used as well.  

The survey also shows that so far, EQAVET is more often used for initial VET but over time, 

its use in other educational sectors increased, including continuing VET, on-line learning, 

accreditation of provision, the development of the curriculum, non-formal and informal 

learning, assessment of prior learning etc.  

https://ec.europa.eu/social/main.jsp?catId=1570&langId=en
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Topic 2: Reflection on the EU activities to be organised by the EQAVET 

Network post-2026  

The discussion highlighted several key points and suggestions from the participants regarding 

the role and priorities of EQAVET. While participants emphasised the flexibility and 

adaptability of the EQAVET framework in various learning contexts, they also pointed out 

the need for a closer examination of its indicators to better align with current priorities such as 

digital competences, basic skills and STEM education. The importance of upskilling and 

reskilling within CVET was a recurrent theme, with calls for EQAVET to focus on supporting 

micro-credentials and the introduction of new technologies. 

Participants also emphasized the need for system-level peer reviews to foster stakeholder 

collaboration, as well as the formation of working groups focusing on topics like micro-

credentials. They also highlighted the importance of enhancing EQAVET's visibility and 

communication within the Network and with external stakeholders, making data more 

accessible through visualization, supporting CVET culture, and developing guidelines, 

especially for micro-credentials. Effective communication strategies and exploring AI's impact 

on the system and quality assurance were also mentioned as crucial. 

Overall, participants recognised the need for ongoing collaboration and regular engagement 

among Network members to tackle emerging challenges and support the rollout of new 

initiatives across the EU. As one participant noted, "It will take a joint effort from education 

training institutions and labour market stakeholders to put this in place." 

The Network discussed the following key priorities: 

• The Network would like to continue its mutual learning activities, including the Annual 

Network meetings, Peer Learning Activities and Peer Review programme. Yet, to 

strengthen the relationship between country representatives and increase 

opportunities for personal exchange, the Network would be in favour of more in-person 

events. Moreover, there is a call for enhanced communication between National 

Reference Points (NRPs) to better understand the activities of other Member States. 

This could be achieved through more newsletters with a focus on NRPs, and it was 

suggested that one Member State could be part of the editorial team for each 

newsletter to balance the workload for the Secretariat. The Network is happy with its 

current governance structure and suggest maintaining the existing arrangements, 

including the Steering Committee and the EQAVET Secretariat. Yet, transparency 

could be slightly improved. For instance, it was suggested that the minutes from SC 

meetings could be shared with the entire network. 

• To raise the visibility of the Network to outside stakeholders, the EQAVET forum with 

stakeholders could be reintroduced once or twice a year. More visibility of EQAVET 

work could be achieved by showcasing expertise to others through joint articles, 

discussion papers, and more collaborative efforts. 

• The Network suggested to harvest the potential of EQAVET for emerging policy focus 

areas (e.g. basic skills). For instance, the Network could work to develop sub-

frameworks for digital skills in VET, citizenship education or basic skills in general, 

based on the EQAVET components and philosophy.  

• The Network would be ready to contribute to such developments actively, for instance 

through participation in Working Groups.  



 

16 |  

• Some countries (for instance, ES and PT) are using a quality label based on EQAVET. 

To ensure transparency between countries, the Network could discuss the possible 

coordination of the different labels across countries. The EQAVET Network 

Communication Strategy 2024-2026 

The EQAVET Secretariat gave an update on the Network’s communication activities, 

providing participants with an overview of the six goals underpinning the 2024-2026 

communication strategy, the target audiences and progress to date delivering the strategy and 

accompanying communication tasks.  

The editorial calendar for 2025 was outlined, mapping out communication outputs aligned with 

major EQAVET activities such as PLAs, webinars and peer reviews, alongside the scheduling 

of website updates, newsletters and Community Space posts.  

The Secretariat also reported on the continued development of the EQAVET Community 

Space. Between June 2024 and June 2025, 19 posts were published, with at least 10 more 

planned. Members were encouraged to continue engaging with the platform by sharing 

updates and relevant content. 

Updates on the production of the EQAVET Newsletter was also shared. Two editions1 were 

published in July and December 2024 respectively, with four more scheduled in the period to 

the end of 2026. Cumulative metrics for the newsletter to date show continued subscriber 

growth alongside good click-through and open rates, indicating strong engagement with the 

content. 

The Secretariat also announced the publication of the EQAVET brochure2 on 21 November 

2024 with over 300 downloads to date. Designed to improve the Network’s visibility, the 

brochure presents key information about EQAVET’s goals, framework, and activities and was 

previously presented in draft form at the 2024 ANM. The brochure is copyright-free,3 upon 

request, the EQAVET Secretariat will provide NRPs with the design template and the text, so 

that they can translate the brochure into their national languages. It should however be noted 

that image rights are restricted to the original brochure, use by third parties is not possible. 

Hence, for their own versions, NRPs will have to use images they own the rights to.  

Finally, the Secretariat reported on the successful launch of the updated EQAVET webpages 

on europa.eu on 21 May 2025. The relaunch followed a content management system (CMS) 

migration in December 2024 on the europa.eu site. The changes were made following regular 

updates on progress given to the Steering Committee and approved by DG EMPL with 

changes including a refreshed design, improved navigation, and enhanced accessibility. Key 

sections such as EQAVET News, Events, and National Reference Points were updated, and 

new pages such as ‘About EQAVET’ were created to better serve users’ needs. The EQAVET 

Secretariat explained that one ongoing task is to migrate the Virtual Library to a new backend 

system along with the launch of a re-designed front-end. These changes will be governed by 

the DG EMPL web team and the EQAVET Secretariat will update on the implementation 

timeline when available.  

 
1 EQAVET Newsletter – December 2024 
2 EQAVET Brochure on the europa.eu website  
3 A reference to the original brochure should be included in the national version.  

https://employment-social-affairs.ec.europa.eu/policies-and-activities/skills-and-qualifications/working-together/eqavet-european-quality-assurance-vocational-education-and-training_en
https://employment-social-affairs.ec.europa.eu/policies-and-activities/skills-and-qualifications/working-together/eqavet-european-quality-assurance-vocational-education-and-training_en
https://ec.europa.eu/newsroom/empl/newsletter-archives/58798
https://ec.europa.eu/social/BlobServlet?docId=27907&langId=en
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Other regular updates to the website during the reporting period included uploading case 

studies and country factsheets, as well as the addition of content related to EQAVET activities 

such as peer reviews, webinars, and PLAs. 

In the question-and-answer session following the update, members requested the possibility 

of key EQAVET graphics such as the Governance Structure and Quality Assurance Cycle 

being made available in formats suitable to be edited into different languages. Regarding the 

brochure, members asked to consider printing of physical copies and making those available 

for the Network.  

Lessons learned from peer reviews at system level 
The EQAVET Secretariat provided an overview of progress with Step 10 of the EQAVET peer 

review process (cf. EQAVET peer review manual): Self-assessment of the impact of the peer 

review. This step requires host countries to report back on the usefulness of the feedback 

received during the peer review, and progress on the subject put forward in their review. 

The EQAVET Secretariat contacted the 21 NRPs that participated in the first peer review cycle 

in 2022-2023 to fill-in a self-assessment questionnaire, carried out follow-up interviews with 

each host country and wrote short country-specific reports summarising the responses and a 

comparative report with the key findings4. 

The key findings can be summarised as follows.  

1) NRPs key expectations related to the peer reviews included: the development or 

improvement of specific QA policies and data collection methods; the development or 

strengthening of their collaboration with stakeholders; the identification of stakeholders’ 

needs; and, raising awareness of the importance of QA in VET. 

2) In all countries, the host NRPs analysed the peer feedback and formulated 

objectives to take forward. This shows a high willingness of the hosts to make use of the 

peer feedback and that follow-up actions were formulated in a realistic, actionable manner.  

3) The role and use of an action plan based on the peer feedback varied from an NRP 

to another. Some countries drafted a more formal, binding document, possibly building on 

pre-existing documents, while others treated the feedback in a more informal way.  

4) 12 months after the peer review, most NRPs see good progress with the 

implementation of changes. According to their self-assessment, in most countries, the 

peer review feedback played an important role for the (further) development or review of 

the policy or measure examined.  

5) All NRPs discussed the peer review feedback internally, with colleagues and their 

hierarchy and externally, with stakeholders. A common means of taking the feedback 

forward was through the creation of working groups tasked with the implementation of 

concrete work steps as well as dissemination activities.  

6) Peer reviews seem to be most useful in the development and the review phase of the 

EQAVET quality cycle. Most Member States selected topics for discussion on policies 

that were either in development, or, up for revision. The peer feedback served as validation 

for the hosts: they used the peer review feedback to feed into the finetuning of the policy 

and/or collect data and feedback for an upcoming review of a policy.    

 
4 Country-specific reports and the comparative report are internal documents 

https://employment-social-affairs.ec.europa.eu/news/second-edition-peer-review-manual-now-available-2023-03-03_en
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7) The pre-existence of a political framework and political buy-in of stakeholders are 

major success factors for NRPs to be able initiate change based on the peer feedback. 

Several peer reviews were therefore directly related to (specific aspects of) new VET laws 

or strategies, or stakeholder collaboration.  

8) On the contrary, lack of political buy-in or lack of stakeholder involvement are major 

challenges to implementation, as well as are limited time and resources. Some NRPs also 

had a limited mandate to implement changes.  

9) Several NRPs pointed out the difficulty to pick a topic favourable to an international 

peer review and relevant guiding questions. NRPs reflected that they will pick topics 

more carefully in the next round to ensure peers have the expertise needed and the topic 

is based on a clear and common understanding, so that non-nationals can share their 

knowledge and expertise without losing too much time exploring the system. 

10) Peer reviews have increased the transparency of QA for VET between EU Member 

States. Many peers stated that the peer reviews improved their understanding of the VET 

system and the QA arrangements in other countries and helped to identify systemic 

similarities and common issues, but also differences.  

11) QA expertise has also improved within Member States, with the involvement of 

stakeholders at different levels (national/regional/local) before, during and/or after the 

peer reviews. Several NRPs have engaged more with stakeholders and partners for the 

purpose of the peer review solely at first, but the cooperation then extended in a longer-

term perspective. Peer review allowed both NRPs and stakeholders to gain a better 

understanding into the work of each other and therefore to strengthen cooperation and 

collaboration.  

Several NRPs shared their lessons learned on the first cycle of peer reviews, including actions 

taken, challenges encountered and reflections for next steps. Shared feedback related to the 

added value and effectiveness of face-to-face peer reviews compared to online ones. 

• In Lithuania, following the peer review, the NRP created a platform to support teachers 

by facilitating exchanges of news, resources and suggestions. Institutions faced 

challenges related to the engagement and motivation among teachers, notably 

because of insufficient support and financial resources. Selecting peers with relevant 

expertise was considered important to keep in mind for future peer reviews. 

• In Serbia, the peer review allowed to bring together various stakeholders to work 

towards the improvement of QA of principals. 

• In Portugal, several steps were taken following the peer review including the 

organisation of a seminar and two workshops with experienced external experts to 

improve the national model and the platform used for QA. 

• In Slovakia, the NRP reflected on the fact that the usefulness of a peer review 

depends on the topic selected. While the first peer review organised allowed for 

discussions, the NRP could not influence the further development of the theme at the 

national level because of external constrains such as the legislative process.  

• In Finland, the peer review allowed to improve the internal processes of the agencies 

by investing more in communication and strengthening the role of different 

stakeholders. 

Aggregated feedback from the five peer reviews that took place in 2024, as part of the second 

cycle, shows a very high satisfaction rate with the outcomes and the usefulness of the 

peer review for the organisation/country. The overall trend is upward compared to the first 
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cycle 2022-2023, showing growing maturity with the peer review method. Satisfaction rates 

appear slightly higher for peers than hosts, which is very positive as peers could be expected 

to see fewer tangible benefits than hosts.  

Respondents expressed a preference for in-person peer reviews and believed more time could 

be allocated to peer discussions. Preparatory meetings are identified as a key step, notably 

for fine-tuning guiding questions, but can lead to misunderstandings with the absence of the 

host country. To address the issue, the EQAVET Secretariat has set up an additional catch-

up call with the host following the first preparatory meeting to discuss the comments and 

questions from the peers. Difficulties to select relevant experts and the importance of high 

level of English skills were also stressed. 

Highlighting the work of four NRPs in the previous year  

Four EQAVET NRPs presented national initiatives that they have recently completed. 

Outcomes of the study on ‘Data Use in Quality Assurance’  

Maartje Stroo, Netherlands, presented a study carried out by the Dutch NRP, on the use of 

data in QA within VET. In the Netherlands, VET-providers have extensive autonomy to 

describe the quality of the education based on their objectives, which are set up in coordination 

with their stakeholders. Main objectives for the Dutch NRP with this project are to create a 

shared understanding of QA, a strong learning capacity to improve quality and to 

increasingly involve stakeholders in QA. The Dutch NRP organises various activities to 

support VET providers such as how to strengthen QA on VET provider level, student 

participation in QA or research and innovation. 

The aim of the research study was to provide insight into how VET institutions collect and 

use their data to improve educational quality, thanks to desk research and 18 interviews 

with 12 VET-providers. Among the main findings, some challenges were identified relating to 

the under-utilisation of data and policy gaps hindering the full potential of data-driven 

strategies. However, opportunities were also identified to develop further predictive and 

learning analytics, provide more flexible education and integrate further qualitative and 

quantitative data.  

Following the study, the Dutch NRP organised a workshop to discuss best practices, identify 

bottlenecks and formulate recommendations to improve the use of data in QA on a national 

level. Participants included representatives from 12 VET schools, the Ministry of Education, 

the VET Quality Network, the VET council and the Education Union. The discussion focussed 

on three questions: 

• Data policy is still in a development phase: Most VET schools lack a formal 

policy on data usage for QA, posing a risk of inconsistent, unclear and ineffective 

use of the data. There is a need for clear agreements within schools and sectors 

on data quality, analysis and privacy, as well as to balance quantitative and 

qualitative data. Schools should start small but have clear objectives of what they 

want to achieve, how and why. The Dutch NRP could develop sector-wide 

frameworks and guidelines to support VET providers in their development of data 

policy. 

• Balancing data types: Quantitative data is used for analysing trends and 

benchmarks but can be hard to interpret without context, which qualitative data can 
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provide but is also more time consuming, with response rates usually quite low. 

Education teams have lot of responsibilities and ownership in the use of their data. 

Linking data to their team ambitions could help to increase ownership on how data 

can be used at the advantage of the team and school. Teams should be involved 

more directly to build trust and recognition. A safe space for sharing ideas and 

feedback is also crucial to have meaningful answers, as there is currently a lot of 

hesitancy. 

• Predictive data – big potential, careful use: Predictive data is only emerging but 

early pilots are promising, notably to predict the risks of student drop out. AI has a 

big potential for education but there is a need for clear policies to develop it. Key 

takeaways from the discussion included to use prediction to support and not steer 

policy, the importance to involve the right people to interpret the data, the need to 

focus on a few strong predictors and to connect the policy to team ownership and 

the Reference Value Model. 

The workshop led to three main recommendations for the VET providers to follow-up on: they 

should train and support their staff to build skills in data analysis and application, set clear 

guidelines to ensure a consistent and reliable use of data and foster cooperation internally 

(across departments) as well as externally (with partners and other schools). The Dutch NRP 

also has a role to play by continuing to share best practices from the national and international 

level, facilitating exchanges and developing a national framework for data policy together with 

partner organisations. 

Erasmus+ project Digital Peer Review for Green and Digital VET 

Concetta Fonzo from the Italian NRP, presented the Erasmus+ project on a digital peer 

review for green and digital, which aims at supporting VET providers in the digital and green 

transition. The project is being carried out between September 2023 and August 2025 by a 

consortium of five partner organisations from Italy, Lithuania and Portugal. 

The project was developed to answer three main needs: 

• Address emerging needs, in a context where education and training systems across 

Europe face the dual challenge of digital innovation and environmental responsibility, 

by enhancing and modernising QA practices in VET. 

• Reassess the traditional peer review methodology to optimise the use of resources 

and the added value of the exercise while keeping the spirit of a collaborative tool for 

assessing and improving institutional quality. 

• Ensure a digital and sustainable approach in a post COVID-19 pandemic context 

by integrating digital tools and flexible approaches in education by transforming the 

European Peer Review process into a digital, accessible, and sustainability-oriented 

system aligned with the needs of today’s VET sector. 

The project aims to enhance the quality and attractiveness of VET by building the capacity 

of VET providers to carry out self-assessment and peer-assessment activities using a 

renewed methodology that incorporates green and digital competences; and to build a 

sustainable and dynamic community of practice among VET institutions and professionals 

who use peer reviews not just as a tool for evaluation, but as a driver for innovation, 

collaboration, and continuous improvement.  

To deliver these objectives, the consortium developed, tested and disseminated an updated 

peer review methodology adapted to the challenges of the digital and green transition. The 
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methodology is hosted on a multilingual digital platform with several features (peer matching, 

collaborative workspaces, reporting templates and documentation storage). The project 

included the training of 135 VET professionals in three countries (IT, PT, LT), 60 of whom 

were new to the peer review approach. These participants underwent structured learning 

paths using a newly developed Training Kit that supports both foundational and advanced 

levels. Training sessions covered the methodology, application of quality indicators in green 

and digital VET, use of the digital platform, and collaborative practices. 15 peer reviews are 

currently being piloted in Italy, Lithuania and Portugal with the new methodology and trained 

participants. 

The project is complemented by other activities such as peer learning workshops in each 

country to provide space for deeper exchange of experiences, challenges and lessons 

learned. Following the peer reviews, seven online meta-reflection sessions are planned to 

bring together peers and host institutions to reflect on the process and explore potential 

improvements. Finally, the community of practice aims to ensure the sustainability of the 

method beyond the framework of the project. 

The value of integrating digital tools and sustainability components into peer review 

methodology has several benefits: 

• Enhance the efficiency and effectiveness of peer reviews: the peer review process 

is streamlined through online platforms, enabling efficient document sharing, 

collaboration and feedback. Data can be used to identify trends, strengths and 

weaknesses in VET programmes and inform targeted improvements efforts. Routine 

tasks can also be automatised, allowing peers to focus on in-depth analysis and 

providing constructive feedback. 

• Promote sustainability in VET: the peer review allows to integrate green skills into 

VET programmes, preparing graduates for a green economy, but also to assess the 

environmental impact of VET programmes and institutions to identify areas for 

improvement. With digital tools, the use of paper will be reduced.  

• Improve the quality of VET by making it more strategic: data and analytics will 

inform evidence-based decision making in VET programme development and 

improvement. The project enables a global benchmarking by facilitating comparisons 

with VET programmes in other countries, promoting best practices and innovation. The 

methodology has a learner-centred approach, focusing on learner outcomes and 

employability skills. 

• Strengthen the accountability and transparency: peer reviews allow to develop 

clear and measurable sustainability performance indicators for VET programmes, 

generate public reporting with transparent communication of VET programme 

performance but also to facilitate a broader stakeholder engagement. 

Aligning the quality management approach of formal VET institutions and 

their dual training providers  

Katalin Stadler, from the Hungarian NRP, explained the recent developments in vocational 

education and training (VET) in Hungary, driven by the national VET 4.0 Sectoral 

Development Strategy (2019) which emphasised ten priority areas and forty interventions 

including quality assurance, quality management, and continuous quality improvement of 

VET. The Strategy introduced amongst others two new school types and two new phases 

of VET. 
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The presentation highlighted the strengthening of dual VET as a key component of the 

Strategy. The main joint activity of the VET institution and the dual training provider is the 

delivery of joint training, based on a jointly developed training programme. 

The presentation explained the legal obligations on quality assurance for VET institutions and 

dual VET providers. 

for VET institutions, a quality management system (QMS) based on the VET 4.0 Strategy 

and the EQAVET Framework was developed and implemented. This QMS for VET institutions 

involves eleven processes in three process areas, twenty-four mandatory indicators, the 

partner needs and satisfaction surveys as well as the comprehensive institutional self-

evaluation. 

The comprehensive institutional self-evaluation evaluates the institution and its head 

every two years against twenty-one VET-specific EQAVET-based self-evaluation criteria. 

This system involves a broad range of internal and external stakeholders including companies, 

enterprises providing dual VET.  

Legal obligations on quality assurance for dual VET providers include that when registering 

with the Chamber of Economy they should demonstrate an established quality management 

system identical with the one defined for the VET institutions or at least the compliance with 

the quality requirements specified in the set of criteria developed by the chamber of economy. 

Whatever quality assurance approach the dual VET provider is using, it should be aligned 

with the quality management system requirements of the VET institution. 

To support providers in meeting these requirements, a series of workshops were organised, 
offering tools such as a quality management checklist and exercises on applying EQAVET 
based self-evaluation criteria and on how the information, data, feedback, evidence provided 
by the quality management activities / system can support the elaboration of the joint training 
programme. 

The workshops aimed to strengthen cooperation between VET institutions and dual VET 

providers, support the implementation of the EQAVET-based QMS, and promote better 

coordination of quality management approaches. Participants valued the information and 

knowledge provided, the opportunity for mutual learning, and the sharing of good practices. 

The three workshops, attended by around 100 participants, were deemed successful and will 

be repeated in the autumn, accompanied by a publication of good practice examples, which 

will also be made available in English. 

Learner Voice in further education and training (FET)  
Orlaith O’Loughlin, Ireland, presented on the first event in Quality and Qualifications 

Ireland (QQI)’s Quality Enhancement Webinar Series 2025, which focused on Learner 

Voice in Further Education & Training (FET). The presentation provided background to the 

webinar with an overview of the inaugural review of quality assurance in Ireland's 16 Education 

and Training Boards (ETBs) conducted between 2020 and 2022 and how it related to learner 

engagement, and the Sectoral Report published in 2023 and its findings in relation to learner 

voice: 

• The learner voice in quality assurance was often underrepresented. 

• Engagement with learners and employers tended to be informal and not consistent. 

• There are few examples of systematic use of stakeholder feedback in decision-making. 

• Governance structures did not always ensure inclusion of key stakeholder 

perspectives. 
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The sectoral team emphasised the importance of embedding quality assurance in 

governance structures that actively incorporate the views of learners, staff, and external 

stakeholders such as employers. It noted that ETBs would have benefited from adopting best 

practices to strengthen the learner voice.  

The presentation also introduced QQI's Statement of Strategy for 2025-27, which featured 

the agency’s commitment to providing trusted regulation, guidance, and services tailored to 

the needs of Ireland's diverse learner and provider landscape.  

QQI then shared key learnings from the webinar on learner voice in QA governance, 

featuring experienced speakers from the further and higher education sectors. The key 

messages from the webinar included: 

• Learner engagement in FET has specific challenges due to the typically short duration 

of study, making HE models less transferable. 

• Engagement efforts often rely on the goodwill and initiative of individual ETB staff 

members. Although this is commendable, it is not sustainable practice. 

• Additional resources are needed to support learners in governance roles; participation 

should not be burdensome. 

• Learners must see the tangible impact of their input for engagement to be meaningful. 

Next steps identified at the webinar for QQI included engaging with ETBs on these challenges, 

gathering examples of good practice, supporting practical training for learners, and promoting 

the inclusion of external perspectives in governance structures.  

Meeting close  

The meeting concluded with the European Commission thanking all participants for their active 

engagement and valuable contributions. It was announced that the next EQAVET Annual 

Network Meeting is scheduled to take place in June 2026 in Cyprus.  

The European Commission underlined the importance of taking concrete actions to 

demonstrate how EQAVET can contribute to policy developments and the implementation of 

the Union of Skills (UoS). The suggestion to develop EQAVET sub-frameworks was welcomed 

as a practical way to adapt the framework to evolving sectoral needs.  

Looking ahead, key next steps include the Steering Committee meeting in October 2025 to 

follow up on this year’s discussions, a Peer Learning Activity on quality assurance of basic 

skills on 4-5 November 2025, the upcoming publication of the next Erasmus+ call for 

proposals, continued work on the remaining 2025 peer reviews; and preparations for the 

2026 peer reviews and Annual Network Meeting. 

 


